
Introduction

• Many children who have developmental 

delays are not identified prior to school 

entry (Guevara et al., 2013)

• Failure to identify these children limits their 

access to early intervention services that 

would improve the child’s and family’s 

outcome (Bailey et al., 2005)

• Early Care and Education Providers 

(ECEPs) can play an important role in 

identifying developmental delays and 

making referrals to appropriate sources 

that will aid in their 

development (Chödrön et al., 2019)

• Little is known about ECEPs’ attitudes, 

knowledge, and practices in developmental 

monitoring and their referral 

processes (Chödrön et al., 2019)

• Little is also known about parental 

perceptions when their ECEP has 

concerns about their child's 

development (Chödrön et al., 2019)

• Implementation of Learn the Signs. Act 

Early (LTSAE) materials can help educate 

ECEPs about developmental monitoring 

and making referrals (Chödrön et al., 

2019)
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Preliminary Results

Focus Group Findings

Findings are in response to the question if a 

child has a developmental concern

Provider/Parent: Building relationships is 

important in communicating developmental 

concerns

Provider: LTSAE materials help increase 

self-efficacy due to the credibility of the 

materials

Parent: LTSAE materials help facilitate 

conversations about developmental concerns

Survey responses post implementation:

Common themes found about 

attitudes, knowledge, and practice in parents 

and providers after implementation of 
LTSAE materials were

1. Credibility of LTSAE materials

2. Supports conversations between 
parents and providers

3. Builds teacher self-efficacy

4. Strengthens parent-provider relationships

Conclusions

Provider conclusions:

• The materials help ECEPs provide 

credible information about 

developmental monitoring and 

referrals for children with 

developmental delays (Chödrön et al., 

2019)

Parent conclusions:

• LTSAE materials are credible, 

informative, and helpful in tracking 

developmental milestones and 

becoming aware of developmental 

concerns
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For further information
Visit the CDC website for Learn the Signs, Act Early: 

https://www.cdc.gov/ncbddd/actearly/index.html
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We created and used a color code for each of the themes 

we have seen in the focus groups transcripts and delayed 

surveys. We also provided a description of what information 

would fit into each code.

Credibility

Includes the 

materials 

themselves as 

valid, and 

provider is 

viewed as a 

credible 

source, 

evidence-

based, 

reliability of 

materials

Parent/provider 

conversations

Includes supporting 

conversations, start a 

conversation, quality 

of conversation, 

having a 

conversation

Teacher self-

efficacy

Includes comfort, 

confidence, sense of 

having or not 

having their own 

capacity to do 

developmental 

monitoring, or 

belief in their 

ability.

Relationship

Includes 

trust, 

comfort with 

relationship. 

Includes 

comments 

that both 

facilitate and 

inhibit.

Parent 8: …"I also thought if my teacher handed this to me too, it's a nice conversation starter if there 

should need to be one. Or at a conference, just talking about it with the teacher.. And it's smaller version of 

maybe the ASQ. Say "this is what we're looking at right now and what we're looking for and what we see"."

Parent 1. "I feel like, like it's evidence based, so I’m not just reading some chat on the internet, I’m actually 

getting like legitimate information on how to improve my, or at least help my children develop. I like that a 

lot. I do really like, like how you can help your child’s development things, too. And it’s detailed but not 

overwhelming. It’s very simple, straightforward stuff."

Provider 3: "...sometimes daily conversations and tears, of really continue develop that relationship and 

having that family go through that grieving process when they had hoped to ave this child who everything 

was perfect, and saying I'm not saying that they aren't, but we need, we need to look at there's continuing 

to be some signs of things, and staying with them. And as a number....I said, having the resources so that 

they know, well what do I do, who do I go to, So whether recommending them to either talk to their doctor 

or sometimes skipping that and saying you know call birth to three and let's have them come in and have 

them help to look at this and giving them these reading materials so they can see that—where I, I'm 

coming from is not just the years of experience but I have checked and double checked my resources in 

terms of looking at evaluation tools, looking at screening and looking to see what---these are the things 

that makes me question if there might be something there."

Below are some example of quotes that would fit into the 

criteria of the color coding. We have taken these quotes 

from the Madison/Milwaukee parent and provider focus 

groups transcripts.

Methods

• Qualitative data was collected using focus 

groups and survey methodology

• Constant comparative analysis was used 

to identify common themes found in the 

focus group and survey data

Focus groups

• 4 group interviews were 

completed in Milwaukee and Madison before 

implementation use of LTSAE

• We wanted to know what providers do when 

they have concerns about a child and the 

parents' perspectives of how ECEPs 

communicate with them about a concern

• 7-11 participants in the 2 parent focus groups

• 4-7 participants in the 2 provider focus 

groups

• Total number of providers N=11

• Total number of parents N=17

Delayed Surveys

• Open ended questions about use of 

LTSAE materials and training

• Completed about 9 months after 

implementation of LTSAE

• 10 Providers interviewed
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