
https://doi.org/10.1177/0011000019873241

The Counseling Psychologist
2019, Vol. 47(4) 658 –673

© The Author(s) 2019
Article reuse guidelines:

sagepub.com/journals-permissions 
DOI: 10.1177/0011000019873241

journals.sagepub.com/home/tcp

Leona Tyler Award Address

Three Strands, One 
Braid: My Life in 
Counseling Psychology

Nadya A. Fouad1

Abstract
This paper contains the text of the Leona Tyler Award address given by 
the author in San Francisco in August 2018. The author reviews her career, 
tracing the three strands that have influenced her work: Cultural context, 
counseling psychology, and the study of work. These three strands are 
presented individually, then brought together in the metaphor of a braid 
to symbolize the way in which the three strands intertwine throughout 
her career. The author concludes by suggesting implications for future 
directions. This presentation has been edited for clarity in its written format.

Keywords
job satisfaction, multicultural counseling competencies, professional issues, 
life satisfaction/well-being

Let me state at the outset how very privileged I am to receive this award. I 
have had an affinity for Leona Tyler throughout my entire career. She gradu-
ated from the University of Minnesota in counseling psychology, as I did, and 
was interested in individual differences as well as vocational interests, as I 
am. And of course, she was a woman in counseling psychology who became 
influential in psychology in general. She wrote a small book on individual 
differences that is still on my bookshelf. It is such an honor to be given an 
award that is a tribute to her work. I am deeply grateful to my nominators: my 
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mentor, Jo-Ida Hansen, my good friends, Jean Carter and David Blustein, and 
my former doctoral student, Neeta Kantamneni. I am so appreciative of your 
friendship and support.

The privilege of being awarded the Leona Tyler Award is accompanied by 
the realization that one must give a talk within the year of receiving it. I 
decided to approach this talk from the world I know best, and think of it as a 
vocational psychologist would. I have always been interested not only in 
what one does for a career but why one does it, trying to understand the moti-
vators for a given career. Thus, I am going to review the motivators for my 
career. I will start with a review of my life because a good vocational psy-
chologist knows that you do not talk about career without talking about your 
life. I will then move into a review of my career. In my career review, I will 
focus mostly on why I did what I did, and I will finish with some reflections 
on the future. Let me acknowledge at the outset that I did nothing by myself. 
I am usually motivated to take on projects because I was (and am) fortunate 
enough to work with wonderful people in this profession. I will use the pro-
noun I more than my usual comfort level. But please know that, most times, 
my work is best captured by the pronoun we, and where appropriate, I will try 
to make that very clear.

Life Review

I am one of two children born to Aziz and Lisa Fouad. My brother is Sam 
Fouad, who is younger than me by 3 years and 9 months. I met my wonderful 
husband, Bob Leitheiser, in 1980 when we were both graduate students at the 
University of Minnesota. We were married in 1981 and we now have three 
boys. Nick was born in 1982, Andrew in 1988, and Patrick in 1992. I am very 
blessed by having a close family. My mother passed away in 2009 and sadly 
we lost my dad last October, but he knew about this award and was really so 
pleased to hear about it. The reason I have been able to pursue my career is 
because of my family. They are the backbone that first led me to believe I 
could get a PhD and be a professor, and then supported my developing career 
along the way. I am so grateful to my family of origin and the family that Bob 
and I have created.

When I think about my career, I think about three strands: (a) cultural 
context, (b) counseling psychology, and (c) the study of work. Usually those 
strands are intertwined, but I am going to try and talk about each separately.

Strand 1: Cultural Context

Throughout my entire career, I have been very interested in culture and the 
role of culture in the work (broadly applied) that we do. In many contexts and 
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settings, I have been the one raising my hand saying, “We need to pay atten-
tion more to culture and how culture influences this.” My favorite definition 
of culture is the way in which a group of people come together to solve the 
problems of everyday living. When this definition is applied to counseling, 
we need to understand the role that culture plays in a person’s perception of 
healing, or what optimally helps him or her to heal. And from the realm of 
work, we need to understand how culture influences the work that people do 
and the options they have.

My interest in cultural context really comes from my own cultural back-
ground. My father came from Egypt and my mom came from Brazil, and they 
arrived in the unlikely location of Iowa City, Iowa. Both of them went to the 
University of Iowa to go to graduate school, my father in engineering and my 
mother in English. They met there and were married in 1953 and then moved 
to Ames, Iowa for my father to pursue a PhD I was born in Ames while my 
dad was finishing his degree in electrical engineering. The terms of his grant 
from the Egyptian government to study abroad included a stipulation that he 
return to Egypt to teach in a university there. As a family, we left in 1956 for 
Egypt, where I spent my first few years growing up. My brother was born in 
1959 in Cairo. For a variety of reasons, my father wanted to leave his work in 
Egypt. My parents later said the reasons included not wanting to raise a 
daughter in such a misogynistic environment, although I will never know 
whether that was a post hoc rationale. Nonetheless, my parents decided to 
relocate to be closer to my mother’s family, and we moved to Brazil in 1959. 
We also think my dad was waiting for a call from his major professor, as in 
those days hiring was much less formal. The call eventually came that offered 
him a position at Iowa State University to be an assistant professor. He took 
that position in 1960, focusing his research on power stability. He stayed 
there his entire career, retiring in 1996.

So I lived in Ames, Iowa for most of my childhood. This was very much 
an idyllic Iowa upbringing. It was a small town girlhood, with elementary 
school followed by early middle school. The only thing I really was worried 
about was wearing the same dress 2 days in a row or 2 weeks in a row, and 
whether that boy was going to call me or not. Then one day, my dad came 
home and said we are moving to the Philippines. This was in 1969 and I was 
in the 7th grade. I thought the world had ended.

We moved to the Philippines where my father was involved with a project 
on electrical stability at the University of the Philippines that was funded by 
the Ford Foundation. Overall, the Ford Foundation had a huge operation in 
the Philippines. I really do not understand the breadth of their operation 
there in the 60s and 70s, but know that they sponsored lots and lots of proj-
ects in the Philippine Islands. They had an infrastructure into which we sud-
denly were immersed. We had a huge house in an affluent suburb of Manila. 
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We had a gardener, we had a driver, we had a live-in maid, we had a cook, 
and a seamstress came to the house every other week to make our clothes. 
All in all, it was a very different life than the one we had been living in our 
ranch house in Ames, where on Saturday mornings we had chores to com-
plete. I do not know the details, but there must have been some financial 
advantages that accompany being expats because we had the wherewithal to 
do a lot of traveling during these years. We traveled in the Middle East. We 
traveled in Europe. We traveled a lot through Southeast Asia and throughout 
the Philippines. We went back to Cairo three times, and I was able to meet 
relatives I had only seen in pictures.

In 1971 we went back to Ames, and suddenly this was a very different 
Ames for me. I had seen a lot since I left. I was a different person going back 
to Ames, this time to Ames High School. The following summer my grandfa-
ther was ailing in Rio de Janeiro, and my father was able to get a summer 
appointment–so we went to Brazil for a summer. I became fluent in 
Portuguese, and my brother and I had a fair amount freedom to travel around 
the city, and again we got to know dozens of relatives we had only previously 
seen in pictures.

Thus, my interest in cultural context was very much shaped by my experi-
ences of living in four continents by the age of 16, including Africa, Asia, 
North America, and South America.

There were a couple of really influential experiences that also shaped my 
belief in the importance of cultural context. For example, in the Philippines 
social life was really structured around the social (or tennis, swimming) club 
that you belonged to. When we moved to the Philippines, the first kids we 
met were all Ford Foundation families, and they all belonged to the same 
club. We begged to join the same club, but my father decided not to join that 
club because of their anti-Semitic and racist policies. This was an important 
life lesson for my brother and me. Instead, we joined the Manila Polo Club, 
which took us to another level of affluence that I had never experienced 
before. This was the sort of club where British royalty came to play polo; in 
addition, the club hosted international tennis championships.

This was an unbelievably affluent level of society, where the other club 
members had wealth that included private jets. At the same time, the presence 
of this wealth was juxtaposed against the slums of Manila, which were right 
outside the gates of our suburb. In Rio, we were within walking distance of a 
favela. We lived in a small apartment between Copacabana and Ipanema 
Beach. Out of my bedroom window I could see the favelas of Rio. Thus, the 
issue of context became really salient to me. I knew that there were people 
living in the same country speaking the same language and yet the context 
was really, really different.
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Another aspect about my experience in Rio was the books I read (pre-iPad 
days). I was a reader, particularly a fiction reader. As we were limited in what 
we were able to bring with us, we brought very few books. There was a very 
small English library, and I went through the fiction that my mother allowed 
me to read. After that, I started to pick up nonfiction books, which was an 
aberration for me, but somehow I went to the psychology section and started 
reading books on psychology. After reading one of these books (at the age of 
16), I decided I wanted to be a psychologist. I do not remember what the book 
was anymore, but it was a really influential one.

At the end of the summer of 1972, we went back to Ames, and I graduated 
from Ames High. I had decided to pursue this dream of being a psychologist. 
I did a paper for Mr. Forsman’s English class on different types of psychol-
ogy and decided I wanted to go into counseling psychology. For those of you 
who think that these sorts of career tasks do not matter, they do! With an eye 
towards the goal of becoming a counseling psychologist, I became the young-
est volunteer at our crisis line in Ames and continued volunteering there the 
rest of my time in high school and then continuing into college. I stayed in 
Ames to go to college, knowing I needed to go elsewhere for graduate school.

I graduated from Iowa State in psychology, graduating in 3 years because 
I was able to test out of lots of Spanish courses. There are two things that 
happened to me in college that were really critical in terms of cultural con-
text. The first was that I was continuing an interest in cultures, although I was 
not very well informed on the influence of culture. To pursue this interest, I 
took courses in subjects such as anthropology and sociology. Also, at the 
time, my father was involved in a program called Technology in Social 
Change. He had become interested in the effects of technology on social 
change when he was working in the Philippines and began an interdisciplin-
ary graduate program when he returned. The faculty in the program decided 
to pilot an undergraduate course and I was able to enroll in it. I must have 
been an annoying influence in the course though, because everyone else was 
studying culture at a group level (as anthropologists do). However, I kept 
asking questions about the influence of culture on individual behavior. I 
never received very good answers on that. This is when I knew I needed to go 
to graduate school and focus on cross-cultural counseling.

The other influential person at Iowa State was Professor Fred Borgen. He 
was a very strong counseling psychologist and encouraged me to go to the 
University of Minnesota. I was also encouraged to consider the University of 
Minnesota by a good friend of my parents’, Wallace Russell. He had come to 
Iowa State as the Dean of Letters and Sciences, but had been a professor of 
psychology at Minnesota. I had very high GPA, but very mediocre GRE 
scores. I think it was those two letters of recommendation that got me in 
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because I was accepted to the University of Minnesota counseling psychol-
ogy program, eventually working with Jo-Ida Hansen as my advisor.

When I began at Minnesota, cross-cultural counseling was really not a 
factor in counseling training, much less an emphasis on cross-national coun-
seling. Paul Pedersen had been in the counseling program in the School of 
Education, and developed a course on cross-cultural counseling. I enrolled in 
that course, although Paul had left for Hawaiʻi by the time I enrolled. Other 
than that course, there was not a lot of infrastructure for what I will just say, 
in retrospect, was a pretty unformed notion of what this issue of culture was. 
But I kept asking the questions.

There were many people at Minnesota outside of counseling who were 
doing cross-national work, however, particularly in the assessment realm. I was 
interested in cross-national work and Jo-Ida was a tremendous support in my 
interest in doing work with the Strong Interest Inventory from a cross-cultural 
perspective. Again, I started this research in a fairly uninformed way at the very 
beginning. But Jo-Ida, and Rene Dawis, another Minnesota counseling psy-
chology professor, were very, very strong supporters of my pursuing this line of 
research. By the end of graduate school I was interested in questions such as 
“Are vocational interests the same across cultures?,” “Are some occupations 
the same across nations?,” “Do people incorporate the same factors in choosing 
work across nations?,” “Is some work better than others across cultures? For 
example, does every culture see engineers in the same way?,” and “Do the fac-
tors that go into making work decisions differ across national groups?”

Just to recap, my cultural context strongly shaped who I have been and am. 
Through my lived experiences, it became clear to me that knowing just a piece of 
a person’s story is not enough to understand their career trajectory. If all you 
knew about me was that I was born in Ames, Iowa, graduated from Ames High 
School, and that I graduated from Iowa State, you would have one set of expecta-
tions about my career trajectory. You might have a different set of expectations 
for the trajectory of someone who had lived in four continents by age 16. And 
you might have yet a different expectation for the trajectory of somebody who is 
a first generation U.S. American. But although studying culture has been a driv-
ing force for me, the most important factor in my career trajectory is that I am a 
fourth generation professor. In fact, being a professor is the family business. My 
mother, father, grandfather, grandmother, great-grandfather and almost all of my 
mother’s 16 siblings are or have been professors. It is the family business.

Strand 2: Counseling Psychology

I graduated with a degree in counseling psychology in 1984 from the 
University of Minnesota. We were very strongly mentored at Minnesota to be 
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counseling psychologists. In our very first seminar with Rene Dawis, he said 
“You are in the best profession in the world and here are all the people in the 
University of Minnesota alone making contributions in counseling psychol-
ogy.” He then drew a chart of counseling psychologists employed at the 
University of Minnesota. He said “This is THE best profession in the world.” 
and I swallowed it hook, line, and sinker.

Being a counseling psychologist is a calling for me. The characteristics 
that attracted me to the field were its strengths orientation, the fact that it is 
contextually focused, and its focus on understanding the role of work in peo-
ple’s lives.

I have to say that when I think about counseling psychology, the first thing 
that comes to mind are all of the wonderful professional relationships I have 
had. The first group I want to mention is the friends I made in graduate school 
in the late 70s and early 80s who were Jo-Ida Hansen’s advisees. She strongly 
mentored us to come together as a group. We had monthly meetings focusing 
on research and we were strongly mentored to present at the APA convention 
as students, a tradition that has continued. For 40 years the six of us have 
been coming to APA and reserving a night to have dinner together. This year, 
we all came in 2 days early to spend a couple of days together. I could not 
have had a better group of people to spend a couple of days with, as I was a 
little anxious getting ready for this talk.

The other two people I want to mention are Jean Carter and Linda Forrest. 
My career is so intertwined with these two women in so many ways. Jean and 
I met at a social hour many years ago and served on the Division 17 Executive 
Board together for several years. I was President-elect the year she was 
President, and we began what eventually expanded to include the Past presi-
dent, President, and President-elect (also known as the presidential trio). At 
the time, we just talked at 5:30 am every Monday to find out how to support 
each other. We went on to be the first co-Vice Presidents of Communication, 
helping to formulate the vision for that role, and to coedit one of the two 
volumes for the Handbook of Counseling Psychology in 2012. I overlapped 
with Linda Forrest many times on the Executive Board for Division 17, as 
well, but Linda was a strong support in my involvement in the Council of 
Counseling Psychology Training Programs. We also overlapped in our terms 
on the Board of Educational Affairs and she was an incredible supporter of 
my work on the benchmarks competencies initiative. They both have my 
deep and abiding love and appreciation for all the support they have given me 
over the years.

I have been involved in several leadership roles in my career, and I have 
enjoyed almost all of them. But I would say that I became engaged in every 
single one of these roles due to the people. For example, I became involved 
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in the Council of Counseling Psychology Training Programs because this 
was a group of people greatly committed and interested in the training and 
education of our students, which is such an important mission for me. I love 
getting together with people at the Council meetings; I spent two terms on the 
on the executive board. I was privileged enough to go back as training direc-
tor this past fall. I am looking forward to continuing this involvement.

I also spent over twenty years on the executive board of the Society of 
Counseling Psychology and served as its president from 2000 to 2001. My 
presidential initiative was the Houston conference in 2001, which I co-chaired 
with Bob McPherson; the task was absolutely great fun. If you have a chance 
to run for office in the Society of Counseling Psychology, do so. The Society 
is comprised of a wonderful group of diverse people coming together to really 
show their commitment and involvement and concern for the profession.

I attended the Executive Board for several years as the editor of The 
Counseling Psychologist from 2008 to 2013. I was privileged enough to get 
to work with Associate Editors Betsy Altmaier, Bryan Kim, and Lisa Suzuki. 
I loved my work as Editor of The Counseling Psychologist because the 
Journal plays a role in our field of not only identifying scholarship in our 
traditional areas, but also pushing the edges of what the field does. This might 
include the populations with which we work, new populations, new settings, 
and the way we approach different problems. In 2012, as the Editor-in-chief 
of The Handbook of Counseling Psychology, I got a chance to work again 
with Jean Carter as well as with Linda Subich (Fouad & Carter, 2012; Fouad 
& Subich, 2012), who were the Handbook’s associate editors. In total, my 
commitment and love for counseling psychology has been reflected in my 
work with friends, in leadership, and as editor of a journal and a handbook.

Strand 3: Study of Work

My commitment to counseling psychology is most evident for me in my 
research on the study of work. I graduated from the University of Minnesota 
in 1984 and began my career as a professor at the University of Wisconsin–
Milwaukee (UWM). As I said earlier, I was interested in cross-national ques-
tions about work, but there were no funds available to do cross-national 
research. This was pre-Internet days, and you had to have funds to travel to 
do any of that cross-national work. In the absence of funding, I pivoted the 
focus of my interest and started asking questions about work and factors 
influencing choices for racial and/or ethnic minorities. This was an easy pivot 
to make because there are so many questions to ask related to why racial and/
or ethnic minorities are overrepresented in certain occupations, or are under-
represented or not represented in others.
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As I was always looking for funding for my doctoral students, it was an 
easy fit to move into researching questions of why women and racial and/or 
ethnic minorities were not choosing STEM careers; national funding agencies 
were also interested in these questions. I had two early projects, one funded by 
the Carnegie Foundation and the other funded by the National Science 
Foundation (NSF). Both of these took place in the Near South Side of 
Milwaukee, which is predominantly a Hispanic community. These two proj-
ects could not have been more polar opposite of each other. The Carnegie-
funded project took place at a middle school where I had the opportunity to 
work with a group of marvelous teachers, particularly Val Wiebeck, the sci-
ence teacher. She was very interested in implementing a theoretically based 
model and in conducting the necessary research to see if it worked. The mid-
dle school teachers were integrated into blocks, so four subject-matter teach-
ers (English, math, science, history) worked with the same 120 groups of 
students. The block schedule allowed us to have some longer programs or 
field trips with different career emphases (e.g., health careers, careers working 
with electricity) every 6 weeks (Fouad & Wiebeck, 1991). We based the pro-
gram on what at the time was an emerging social cognitive career theory 
model (Lent, Brown, & Hackett, 1994), creating social cognitive scales for 
middle school students (Fouad, Smith, & Enochs, 1997) and finding empirical 
support for the theory with middle school students (Fouad & Smith, 1996).

Part of what made the work at the middle school such a great experience 
was that there was significant buy-in from the faculty and the administration. 
However, my second grant was not as successful, although it was a large, 
multiyear federal grant from the NSF. To say it was an unmitigated disaster 
would be too strong a statement, but I can say that we had substantive lack of 
faculty support. For example, the faculty union filed a grievance against the 
project because the teachers did not want to have to do the extra work 
involved with the project, even though the school administrators asked us to 
be involved. The entire project was based on incorporating business partners 
into helping inner city students be prepared for the world of work. However, 
the project did not go well from the start. The lack of communication between 
the business partners and the teachers was epic, and each group was over-
heard complaining about the other. Both effectively said the other did not 
understand what their world was like. This was true, but also true was that 
neither party made an attempt to understand the other.

I will just say that I learned two things from these projects. The first lesson 
I learned was about context, in a really important way. The contextual issues 
that were facing the students in this environment were incredible, particularly 
at the high school level. Students were worried about the safety of getting to 
school, they were worried about having to leave school during the day to take 
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care of their siblings, and they were worried about helping to get food on the 
table. Recall that I said I could see the favelas out of my window in Rio and 
I saw the slums in Manila juxtaposed with our suburb. In contrast, this project 
took me weekly into an inner city high school, where I heard what it was like 
to live in those environments. The second really important lesson I learned is 
that I do not like direct intervention work. This work does not play to my 
strengths. If I had wanted to be a high school teacher, I would not have gone 
to graduate school in psychology. It was very difficult to do any good research 
on the project, partly because of lack of participation from the teachers, and 
also, I am sure, because of my ignorance of ways to do good research in an 
urban high school. In the end, the only paper I published on the project was 
with my colleague, Tony Hains, on the exigencies of evaluating a problem-
solving intervention when the same students do not come to class often 
enough to receive the intervention (Hains & Fouad, 1994), although I did 
write a reflection about implementing school-to-work transition interven-
tions (Fouad, 1997).

I returned to one of my first scholarly loves and pursued questions about 
racial and/or ethnic differences on vocational interest inventories or on career 
assessment tools in general (e.g., Fouad, 1993; Fouad, Harmon & Borgen, 
1997; Fouad & Spreda, 1995). I also had been teaching master’s-level career 
development courses, and I was very interested in how we promote the infu-
sion of culture in the work of counseling students, particularly as it relates to 
career counseling. Rosie Bingham and I developed a model called the “cul-
turally appropriate career counseling model” (Fouad & Bingham, 1995). 
Subsequently, Jane Swanson and I began writing a book to guide students on 
how to incorporate culture into career counseling. We published the first edi-
tion of the book on career theory and practice for master’s students in 1998; 
the second in 2008, and the third in 2013; the fourth edition has just been 
finished and submitted to the publisher.

Thus, my research and teaching have focused on how to incorporate cul-
ture into career counseling in a very inclusive way. In parallel, I began to 
examine gender and career choices, working closely with my colleague, Phil 
Smith. Phil was a statistics professor at UWM, but had been a high school 
math teacher who shared my interest in understanding why girls start to 
think they cannot do well in math. Specifically, he saw firsthand that in the 
seventh or eighth grade, girls started to say “I don’t want to do this math 
anymore” even though they had been previously very proficient in math. 
Unfortunately, eighth- and ninth-grade math have been called the critical 
filter, in that they are a key to many future career options, and thus girls 
foreclose many options at this developmental stage. Phil had been involved 
with the middle school project, and he and I developed a series of scales and 
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studies (Fouad, Smith, & Zao, 2002; Smith & Fouad, 1999) on the social 
cognitive career model (Lent et al., 1994).

Phil and I were interested in continuing to study barriers to girls’ consid-
eration of math in middle and high school, and we began a study with Gail 
Hackett, who was at Arizona State University at the time. We started to do a 
study on the barriers and supports for girls and boys at middle high school 
and college in Milwaukee and Phoenix. The study was cross-sectional, 
although it would have been better if we had designed it to be longitudinal. 
We found some interesting things, including the fact that there are differences 
between girls and boys in their perceptions of barriers and supports, as well 
as developmental differences (such as more focus on parents in middle school 
and teachers in high school), related to their choice of a career in mathematics 
and science (Fouad et al., 2010).

The project I just mentioned was also funded by the NSF, with a great 
team of UWM students. We finished that project and started to think about 
what the next project was going to be. A graduate assistant on the project, 
Mary Fitzpatrick, had been an engineer. She left engineering to seek a PhD in 
counseling psychology, especially wanting to study girls in STEM careers. 
Mary said to me “we’re doing all this to promote girls going into STEM 
careers, but did you know that half of the women who are engineers leave the 
profession?” I did not know that statistic. Indeed, she made that comment in 
2006, when women were 12% of engineers, and they still comprise only 15% 
today (NSF, 2019).

Mary’s comment literally altered the trajectory of my career. She and I, 
along with another student, Jane Liu, worked on a small qualitative study on 
differences between women who left engineering and those who stayed 
(Fouad, Fitzpatrick, & Liu, 2011). Mary and Jane graduated, but I continued 
an interest in this topic, beginning to collaborate with a colleague in the 
School of Business, Romila Singh. Ten years later, we have received over 
$1,000,000 in funding from the NSF and have surveyed over 15,000 engi-
neers, both men and women (e.g., Singh et al., 2013).

We have been fortunate to study a topic that has great relevance to women 
in technology, and to study a topic that has hit a nerve with the public. The 
study that has received the most attention from the popular press focused on 
the differences between those women who leave engineering and those who 
stay (Fouad, Singh, Cappaert, Chang, & Wan, 2016). I receive many interview 
requests from columnists and reporters asking “What’s wrong with women? 
Why don’t they stay in engineering?” I have learned to say “It’s not about fix-
ing the women. It’s not about making them more confident.” “It’s not about 
making a better balance of work and family.” The differences between the 
women who left and the women who stayed concerned the environment. They 
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found it unsupportive. They found it chilly and they found it uncivil. They did 
not perceive opportunities for advancement. They did not feel that the organi-
zation they were in had an investment in their training and development. So 
my comment to reporters has always been “It’s not about fixing women–it’s 
about fixing the environment.” And I also often say, “This is important to do 
because diverse teams bring better innovation and better design.”

Two years ago, I had a conversation with a columnist, who I will not 
name, from a prominent newspaper. He asked me why there was so much 
interest in ensuring women stay in engineering. I said my line about better 
innovation and design from diverse teams. He said to me: “You know that’s 
not compelling” and I said: “What do you mean it’s not compelling?” He 
said, “Well it’s not compelling. It’s not tied to the bottom line at all, and so it 
is not compelling to anyone in business. Leaders are not going to care.” I 
sputtered a bit. I was angry. I got off the phone and spent a bit of time talking 
to my husband about how angry I was, and called the reporter a stupid man. 
Then I called Romila, and spent some time complaining to her as well. And 
then I decided we needed to do something about his comments.

Romila and I decided to do some research on my claim that diverse teams 
lead to more innovation. There is a wonderful website developed by a histo-
rian at Stanford called “gendered innovations.net” (see https://genderedin-
novations.stanford.edu/) that focuses on how considering gender leads to 
new research and innovation. But it turns out the literature on diverse teams 
leading to better innovations is pretty equivocal. Thus, we got together with 
Romila’s colleague, Ed Levitas, who studies innovation. The three of us 
applied for, and now have, another NSF grant to study diverse teams and 
whether (and some factors about how) diverse teams lead to innovation and 
improved financial performance.

Three Strands in a Braid

The three strands come together for me in two ways. The first is the wonderful 
body of students I get to work with at UWM. We meet as a research team for 
1.5 hr each week. It is my favorite time of the week. We all think of different 
projects and I am always asking “What are your goals? How are you meeting 
your goals?” I also always want to have projects at different points in the 
research process, and I love the energy they bring to the process. I also love to 
watch them develop research skills, even if they do not want to go into an aca-
demic career. It is my privilege and honor to get to play this role in their careers.

The second way the braid comes together is in the work I get to do as 
Editor of The Journal of Vocational Behavior. I have nine associate editors, 
including Neeta Kantamneni. I have tremendous support from Elsevier for 

https://genderedinnovations.stanford.edu/
https://genderedinnovations.stanford.edu/
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the journal. I love this work. And for me there is a circle that closes with this 
work because the Journal is international; in addition, most of the associate 
editors live and work in other countries. Thus, I get to come back to those 
cross-national interests that I had at the beginning of my career. And I love 
playing a role in helping authors to craft their work.

Future Visions

1. I would love to see that we could answer the central research ques-
tion, “What works for whom, and how do we incorporate cultural 
context into that?” In thinking about healing as part of the counseling 
process, we need to do research to understand what is effective in a 
healing process, for which client, and at which critical point and junc-
ture for them in their lives.

2. I want a day where we talk about the role of work in people’s lives and 
nobody asks: “Why do I have to take that vocational psychology course?”

3. I want to get beyond “check the demographic box.” If someone 
checks the box for African-American on a questionnaire, we need to 
know what that means. How salient is racial and/or ethnic identity to 
that individual? And at what point is it salient, and for which prob-
lems is it salient? I want for us to get to the point that we can talk 
about salience of multiple identities in ways that let us ask an African-
American woman who is lesbian which identity is salient. Gender? 
Race? Ethnicity? Sexual orientation? When? And how do we ask that 
without giving 150 questions at an intake?

4. We need to study the validity of cultural context. I have spent 35 years 
saying we need to incorporate culture into counseling and career 
counseling. But really, we have not studied this. Does it make a dif-
ference in counseling outcomes?

5. My future vision is to ensure the health of the field of counseling 
psychology. We must hold programs accountable for being a counsel-
ing psychology program. A counseling psychology program is one in 
which supervision is a strength, cultural context is a strength, and 
vocational psychology is a strength. Counseling psychology pro-
grams that do not teach vocational psychology must not call them-
selves a counseling psychology program.

6. We need to develop a better understanding of what leads to the find-
ing that, when you ask about racial and/or ethnic group differences 
between children’s career dreams and career expectations, there is no 
gap for non-Latino White children but there is for minority children. 
I want to understand how we can intervene to prevent this.
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7. I want to understand the reasons for the incredible differences in 
occupational representation across racial and/or ethnic groups (Byars-
Winston, Fouad & Wen, 2015). I am sure they are due to many com-
plex internal and external factors. But how do we intervene if we do 
not really understand what those are? Is it barriers? Is it lack of sup-
port? Is it “people like me don’t do this?” And how do we intervene? 
We need to understand how to intervene to level the playing field. 
And this is my dream, that we hold organizations accountable for 
climate and that the newspaper reporter will be able to come to our 
website.

Thank You!

A huge thanks to my current and former students. I am so honored to play the 
role I have gotten to play in your lives. Another huge thanks to my colleagues 
Stephen Wester, Shannon Chavez-Korell, and Dean Shoho, who flew in for 
this talk and surprised me. Thank you so much for creating the kind of work 
environment that has helped me thrive.

Thanks to my professional families, including my Society of Vocational 
Psychology family, my American Psychological Association family, and my 
Society of Counseling Psychology family. I have so loved being part of this 
division and this society. Counseling psychology is such a home for me.

Another huge thanks to my graduate school family: Jane, Jeff, Beth, and 
Sara. Thank you so much for coming early so we could spend time together. 
I could not have asked for more support over the last 40 years and the last 
2 days than you have given me. And to Jo-Ida Hansen. How lucky I am to 
have had mentoring from you for so many years (to be exact, 41 years)? I 
have been fortunate to receive mentoring from Jo-Ida as a counseling psy-
chologist, mentoring as a researcher, mentoring as a president, mentoring 
as an editor, and mentoring as a former Leona Tyler winner. Thank you all 
for this honor.

Thank you to my nominators David Blustein, Jean Carter, and Neeta 
Kantamneni. I think about how these three people encompass my career in 
such important ways. David represents the Society of Vocational Psychology, 
Jean represents my work with the Society of Counseling Psychology, and 
Neeta represents my wonderful students. And then, last, my family. My 
brother Sam Fouad who is here. My husband Bob Leitheiser, who I knew 
would be here, but three of my children surprised me by coming. Thank you 
all. I just could not have done this without you. To all of you, thank you for 
coming.
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