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Psych 724 Proseminar in Behavior Analysis

PSYCH 724 Proseminar in Behavior Analysis Fall, 2011
Class Meetings: Tues, 6:30-9:10PM, Garland 204
Final Examination: We will meet December 21 to hear presentations. 

Instructor: Marshall Lev Dermer

Office Hours: MW, 2:00-2:50 & by appointment

Office Location: Garland Hall 213

0ffice Telephone: 229-6067

E-Mail Address: dermer@uwm.edu

Web page: https://pantherfile.uwm.edu/dermer/public/


Readings

Moore, J. (2008). Conceptual foundations of radical behaviorism. Cornwall-On-Hudson, NY: Sloan Publishing. (CFRB)
Other readings and their URLs appear below.
Major Course Activities
We will be reading and discussing relevant literature. To motivate your keeping up, you will be asked to submit four questions for each of the readings and lead a discussion for some of the readings. Additionally, you will be asked to write a relevant paper or complete a relevant project of your choosing. 

Lead Seminar Discussions

I have assigned points to the readings. These points are in parentheses. For example a chapter from CFRB is worth 20 points. The points for all the readings, after the first week, total about 560. So given three participants, each should lead discussion for about 190 points over the semester.
Prepare Questions

You should prepare questions for seminar. Try to ask interesting or important questions! 

Two or three of the readings will be quite difficult. Although I don’t personally anticipate much trouble with most readings, some, especially the empirical readings about relational frame theory may be quite difficult. Don’t panic because there are no examinations. Instead try to do your best and we will see if we can address questions during seminar. Perhaps, you may want to re-read the difficult readings after the semester’s end as you see them relevant to your professional activities. 

Submit your four questions to the course list serve, psych-724@uwm.edu, before Noon on the Mondays preceding seminar.

Participate in Seminar Discussions

You should contribute to seminar discussions. There are no dumb questions but let’s stick to the topic.
Behavior Analytic Paper/Project
There are two possibilities.
Operational Analyses. This course has been taught by Prof. Moore. He has asked students to conduct two operational analyses. Here is his first assignment:

Students are to prepare a five-page, double-spaced  manuscript in APA format that represents an “operational analysis” of an everyday term or concept in the vernacular (i.e., everyday English language).  An operational analysis is an assessment of the meaning of the term/concept from the standpoint of radical behaviorism.  It is a causal account in terms of the contingencies that cause the speaker to engage in the verbal behavior of interest.  Some examples are free will, belief, intention, desire, wish, want, consciousness.  I am happy to discuss possibilities for papers individually.  Students should obtain approval sufficiently in advance for their written project, to prevent any misunderstanding.  

His second assignment is quite similar, except the analysis focuses on a traditional psychological process. “Students may select the particular area for this comparison from any area of experimental or applied psychology, for example, attention deficit disorder, choice, Pavlovian conditioning, bystander intervention, or depression.”  

These assignments are useful, but they become trivial if a term is already well analyzed. Consider the term “attention deficit disorder.” Look at the diagnostic criteria here:  http://www.mental-health-today.com/add/dsm.htm. Apparently most of the stimuli/conditions that ought to control the term’s use are well specified. The exception appears to be “attention.” So, here it would not be trivial to specify the variables controlling “attention.”  
To do this you might watch other’s use the term or consider when you use the term. But there is the possibility that the term has already been analyzed. So, it would be important to relate your analysis to the existing behavior analytic literature or perhaps it would be best to start with the existing behavior literature.
You might start searching through Skinner’s Science and Human Behavior which has been digitized and is available here:
http://www.bfskinner.org/BFSkinner/Society_files/Science_and_Human_Behavior.pdf
If you searched for “attention,” you would see that Skinner devotes an entire section to its meaning on page 122. Of course, just because Skinner or someone else has analyzed the term there may still be other contributions. In my paper on romantic love

https://pantherfile.uwm.edu/dermer/public/vita/dermer%20love%202006.pdf
I refer to Skinner’s operational analyses of love (p. 453) but elaborate by specifying more controlling variables and related responses. Still later, I present an analysis of love by Keith Davis and associates which goes beyond Skinner’s and my own analyses.  

So, you can satisfy the project/paper assignment by picking some term/process and reviewing an existing literature and either reporting on what has been done or doing the later plus extending the operational analyses. The paper must be no longer than 15 double-spaced pages and written in APA style.
Before closing, I want to describe a pet project of mine that someone can pursue: an operational analysis of God. There are many conceptions of God but in the Abrahamic religions God is usually conceptualized as a force beyond nature (supernatural) that has created all of nature. But there is at least one conception that is not supernatural and I have the relevant sources should someone be interested in reviewing them.   
Projects. Instead of a paper as suggested above, students may want to work on a project. One possibility is to find explanations of behavior in the media including the WWW, and discuss them in terms of whether they could or could not be acceptable behavior analytic explanations. This project would complement a project that I have begun regarding teaching students about behavior analytic. A related project is to identify unacceptable explanations or use that appears in behavior analytic text books. These projects are important, because many students completing a behavior analytic course never master behavior analytic explanation and these projects could contribute to developing instructional approaches that enhance such learning.   

If you decide to do one of these projects then you should include an introductory paragraph the project’s value and a closing paragraph describing “the next step” or how this value might be assessed. I will have more to say about these projects on September 13 when we read “On teaching students to recognize behavior analytic explanations.”
If you have an idea for another kind of project, related to class, let’s discuss it.
During the semester you will be presenting your plans or work [October 11, 18; November 15; December 13, 20]. Because there are just three students in this seminar, I can review multiple drafts of papers/projects throughout the semester. Your project is due via e-mail three days after its final presentation  
Writing
I find much academic writing rather graceless. In my course in technical writing I have offered this advice (based largely on Joseph M. Williams' texts):
1. In editing a sentence put the most important or new information at the sentence’s end and make the beginning of the following sentence refer to the previous sentence’s ending. Don’t write, for example, "The World Trade Center was attacked on September 11, 2001." unless you consider the date so important that the next sentence will elaborate on the date. More likely a writer would elaborate on some aspect of the attack, "On September 11, 2001, the World Trade Center was attacked. The attack was . . ." By following this advice you create cohesion between sentences.
2. Passive constructions permit placing important information at a sentence’s end, for example, “The key was pecked by the pigeon.” places “pigeon” at the sentence’s end. Yes, it is best to avoid passive constructions but they are useful for placing information at a sentence’s end or when you can’t specify an agent. 
3. Keep the distance between a sentence’s subject and verb short.  
4. Write concisely. I took these revisions from Robert H. Fiske’s Dictionary of Concise Writing (2003): prepositional phrases (“over the duration of” → “during”), verb phrases (“is lacking in” → “lacks”), noun phrases (“the demonstration of” → “demonstrating”), superfluous modifiers (“actually closed” → “closed”), euphemisms (“sanitary engineer” → “janitor”), circumlocutions (“over the long term” → “eventually”), clichés (“cautiously optimistic” → “optimistic”), idioms (“put on an act” → “act”), and couples (“one and only” → “one” or “only”). 

5. Sentences tell a story about characters and their actions. Generally present the characters in grammatical subjects and the actions in verbs. Rather than this “The professor performed a demonstration of classical conditioning.” write “The professor demonstrated classical conditioning. 
6. When writing a paragraph limit the number of characters appearing in grammatical subjects. If you use many different characters, the paragraph will likely appear incoherent.

I followed some of Williams’ advice when revising this text:  
Cocaine has been identified as one of the most powerful reinforcers currently known. Similar to the reinforcing properties of many drugs of abuse, the pharmacological effects of cocaine have been linked to the modulation of dopamine release, particularly within terminal fields of the mesocorticolimbic dopaminergic pathways such as the nucleus accumbens. These pharmacological effects of abused drugs do not, however, directly explain the cognitive deficits often seen in chronic drug users. For example, chronic cocaine abusers display impairment on tests of memory function, attention, and inhibitory control. 

Here is how I went about revising:

The first sentence contains the wordy verb “has been identified” and ends with “one of the most powerful reinforcers currently known.” But this ending does not well link with the beginning of the next sentence. Here is my new first sentence and the original second sentence:

One of the most powerful reinforcers is cocaine. Similar to the reinforcing properties of many drugs of abuse, the pharmacological effects of cocaine have been linked to the modulation of dopamine release, particularly within terminal fields of the mesocorticolimbic dopaminergic pathways such as the nucleus accumbens. 

Do you see how I shortened the first sentence and placed cocaine at that sentence’s end? Next I edited the second sentence so that it better followed from the first sentence’s ending. Here is how the first two sentences now looked:     

One of the most powerful reinforcers is cocaine. Like other abused drugs, it modulates dopamine release, particularly within terminal fields of the mesocorticolimbic dopaminergic pathways such as the nucleus accumbens.

Note how the second sentence’s beginning thematically links to the first sentence’s ending. Doesn’t “my” pair of sentences read better than the original pair?

I next wanted to connect “my” pair with the rest of the paragraph:

These pharmacological effects of abused drugs do not, however, directly explain the cognitive deficits often seen in chronic drug users. For example, chronic cocaine abusers display impairment on tests of memory function, attention, and inhibitory control. 

The beginning of the first sentence above appeared to link well with the end of the last sentence of “my” pair. So I focused on shortening the two sentences above. This is how the paragraph finally looked. 

One of the most powerful reinforcers is cocaine. Like other abused drugs, it modulates dopamine release, particularly within terminal fields of the mesocorticolimbic dopaminergic pathways such as the nucleus accumbens. These pharmacological effects do not, however, well explain why chronic drug users perform poorly on various cognitive tests including those assessing memory function, attention, and inhibitory control. 

Aren’t the 57 words above easier to understand than the 87 words in the original paragraph? 

Calendar, Weekly Assignments, & Leaders
For each reading, below, there will generally be a discussion leader. The leader should organize the questions sent to the list serv and lead the discussion. 
September 6

CFRB: 1. Radical Behaviorism as a Philosophy of Science (20)
    
CFRB: 2. History of Behaviorism and Behavior Analysis: 1800-1930 (20)
September 13

Dermer M. L. & Boeder, W. (2011). On teaching students to recognize behavior analytic explanations.  D2L. 

Dermer will lead a discussion about possible projects based on the above. Projects include: finding and analyzing mentalistic examples from everyday life, and finding mentalistic examples in behavior analytic texts.  We can also discuss other papers and projects to satisfy the course requirements.
CFRB: 3. History of Behaviorism and Behavior Analysis: 1930-1980 (20)
    
Discussion leader: __________
September 20

CFRB: 4. Behavior as a Subject Matter in Its Own Right (20)

    
Discussion leader: __________
CFRB: 5. Categories of Behavior (20)
Discussion leader: __________
September 27

CFRB: 6. Consequences and Concepts in the Analysis of Behavior (20)
      
Discussion leader: __________
CFRB: 7. Selection by Consequences (20)
    

Discussion leader: __________

October 4
CFRB: 8. Verbal Behavior 1: Elementary Verbal Relations(20)
     

Discussion leader: __________
 

Higher Order Operants at D2L
The above is a set of notes that introduce research/concepts in this area. Dermer will present.

Baer, D. M., Peterson, R. F., & Sherman, J. A. (1967). The development of imitation by reinforcing behavioral similarity to a model. Journal of the Experimental Analysis of Behavior, 10(5), 405-416. doi:10.1901/jeab.1967.10-405 (20)
Discussion leader: __________
 October 11

CFRB: 9. Verbal Behavior 2: Complex Verbal Relations (20)
Discussion leader: __________
Presentation of preliminary work on course papers/
projects (15 min per student).
October 18

Sidman, M., & Tailby, W. (1982). Conditional discrimination vs. matching to sample: An expansion of the testing paradigm. Journal of the Experimental Analysis of Behavior, 37(1), 5-22. doi:10.1901/jeab.1982.37-5  (34)
Discussion leader: __________
Further presentation of developing work on course papers/projects (15 min per student).
October 25

Steele, D., & Hayes, S. C. (1991). Stimulus equivalence and arbitrarily applicable relational responding. Journal of the Experimental Analysis of Behavior, 56(3), 519-555. doi:10.1901/jeab.1991.56-519 (55)
Discussion leader: __________
November 1

Corwin, A. (2011).  A functional analysis of the effects of the induction of naming and observing teacher-modeling on accelerated learning of academic skills for children with autism (Doctoral dissertation). Retrieved from Columbian University Academic Commons http://academiccommons.columbia.edu/item/ac:131435  D2L

Of the above, pp 1-53. (20)
Discussion leader: __________
Of the above, pp 53-84. (30)

Discussion leader: __________
+ .15 * presentations of own project November 8

Of Corwin pp -84-125. (20)
Discussion leader: __________
Michael, J., Palmer, D. C, & Sundberg, M. L.(2011) The multiple control of verbal behavior. The Analysis of Verbal Behavior, 27, 3-22. (40)
Discussion leader: __________
November 15 

CFRB: 10.  Private Events (20)

    
Discussion leader: __________
Further presentation of developing work on course papers/projects (15 min per student).
November 22 

CFRB: 11.  Methods in a Science of Behavior (20)

Discussion leader: __________
CFRB: 12.  Scientific Verbal Behavior: Theories (20)

    
Discussion leader: __________
November 29  

CFRB: 13.  Scientific Verbal Behavior: Explanations (20)

    
Discussion leader: __________
CFRB: 14.  Opposition to Mentalism (20)

 
December 6

CFRB: 15.  The Challenge of Cognitive Psychology (20)
    
Discussion leader: __________
CFRB: 16.  The Challenge of Psycholinguistics (20)
    
Discussion leader: __________
December 6
CFRB: 17.  Radical Behaviorism and Traditional Philosophical Issues-1 (20)

Discussion leader: __________
    

CRRB: 18.  Radical Behaviorism and Traditional Philosophical Issues-2 (20)

Discussion leader: __________
December 13: 

CFRB: 19.  Radical Behaviorism as Epistemology (20)

Students present papers/projects (25 min each)

December 20: 

Students present papers/projects (25 min each)

Concerns
If you have a concern about this course then please bring it to my attention so that I can address it. If you wish to remain anonymous then e-mail your concern from an address from which you cannot be identified or send an unsigned, typed note to me. If you would like to talk or correspond with someone besides me, Prof. Lima (mailto: suelima@uwm.edu) has volunteered to listen to your concerns and to share them with me in a general way, without identifying any student. 

Grade

Your grade will be the letter grade associated with the following equation:

Grade = .25 * regular seminar contributions + .25 * quality/
timeliness of posted questions + .15 * presentations of own project + .35 * paper/project.
	GPV
	13+
	12
	11
	10
	9
	8
	7
	6
	5
	4
	3
	2
	1
	0

	GRADE
	A+
	A
	A-
	B+
	B
	B-
	C+
	C
	C-
	D+
	D
	D-
	F+
	F


University Policies 

Information on university policies on academic misconduct, participation by students with disabilities, accommodation for religious observances, complaint procedures, grade appeal procedures, and other standing policies (e.g., sexual harassment, incompletes) can be found here:


http://www4.uwm.edu/secu/SyllabusLinks.pdf

Arrangement for Students with Disabilities

If you have a documented disability and need special accommodations to meet any of the requirements of this course, please contact me as soon as possible.  I will need your VISA form, which you can obtain at the Student Accessibility Center (Mitchell 112, phone 414-229-6287, http://www4.uwm.edu/sac/).

Academic Misconduct

Academic misconduct--cheating on examinations, plagiarism, fabricating research--is intolerable:

http://www3.uwm.edu/Dept/Acad_Aff/policy/academicmisconduct.cfm
